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Beginning teachers of Technology Education will agree that the student teaching 
experience is the most practical and worthwhile experience in their teacher 
preparation program. It is the one culminating experience that brings together the 
earlier studies in technology education and adolescent psychology along with 
curriculum development and instructional methods. 
The student teaching experience is crucial to the growth of the novice teacher. This 
experience is the time where the student teacher learns about school operations, is 
introduced to the role of the teacher, and lays the foundation for a classroom 
management system. To help facilitate the transition from college student to teacher, 
there is a need to develop an effective interpersonal relationship with the cooperating 
teacher. The role the cooperating teacher has in this transition is to aid in the 
induction of the student teacher to the responsibilities of an effective teacher. 
This research explores and examines the quality and perceptions of the relationships 
between student teachers and their cooperating teachers in the field of Technology 
Education. The study offers information about the skills and practices that work 
successfully to ensure the most beneficial clinical experiences for the prospective 
teachers of Technology Education. 
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Statement of the Problem 
The problem of this study is to determine how Old Dominion University's student 
teachers of Technology Education appraised the effectiveness their cooperating 
teachers had upon preparation for teaching Technology Education. 
Research Goals 
The objectives of this study were to explore the following questions: 
1. What effect did the cooperating teacher have on the Technology Education 
teachers' success in their preparation for employment in the middle school 
and/or high school Technology Education program? 
2. How did the Technology Education teachers perceive the student 
teacher/cooperating teacher relationship? 
3. How did the cooperating teacher assist the student teacher to: 
• apply technical content, 
• select appropriate pedagogical practices, and 
• integrate technical content with instructional methods for the delivery of 
satisfactory instruction. 
Background and Significance 
The student teaching experience is an essential component in the education and 
professional preparation of prospective teachers. Seventy percent of cooperating 
teachers support the notion that student teaching prepares students more than 
adequately for their first full-time teaching job (AACTE, 1991 ). Studies can be found 
about student successes and failures during pre-service professional preparation and 
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the effect, positive and negative, that the cooperating teacher had. Very little is found 
about how that pre-service experience affected the new teacher in their first full-time 
teaching job. 
The industrial arts program that was previously found in many middle and high 
schools have now been updated to what is referred to as Technology Education. 
Many cooperating teachers of technology education are from the industrial arts 
philosophy and this study is to determine how their attitudes have affected student 
teachers of Technology Education in their beginning years of teaching. 
Limitations 
This study is based on data collected by means of a questionnaire and the validity of 
the findings is dependent upon such factors as: 
1. Only graduates of the Old Dominion University Technology Education teacher 
preparation program were studied, 
2. It included Technology Education student teachers from August 1993 to June 
1998, 
3. It focused on high school or middle school student teaching clinical experiences, 
4. It did not exclude the number of years in the classroom following student 
teaching, and 
5. An adequate return of questionnaires by the respondents. 
Assumptions 
Student teaching is the most practical and worthwhile experience in any teacher 
education program. This researcher assumes: 
1. The analysis of the questionnaire will show that cooperating teachers of 
Technology Education with positive attitudes about teaching play a very 
important role in establishing experiences that enable technology education 
student teachers to be successful in their first year of teaching. 
2. Cooperating teachers who support the concept of Technology Education will 
better prepare student teachers for success in today's classrooms. 
3. Old Dominion University faculty attempt to work with cooperating teachers to 
maximize the effects of student teacher placements. 
Procedures 
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To conduct this study, the researcher obtained the names and addresses of current and 
former Old Dominion University undergraduate and graduate students of the 
Technology Education teacher preparation program. A questionnaire was developed 
with the intent to answer the research goals of this study and included an open-ended 
format to elicit a genuine range of responses about student teaching from program 
graduates. The surveys were distributed to middle and high school Technology 
Education graduates and current student teachers. A cover letter was included with 
the questionnaire giving a brief explanation of the research project and the importance 
of the respondent's participation. A stamped return envelope was included to gather 
the questionnaires upon completion. The information provided was used to determine 
the perceptions that Technology Education teachers from Old Dominion University 
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had about the impact of a cooperating teacher upon their preparation for teaching 
Technology Education. 
Definition of Terms 
The following terms are defined to assist the reader in understanding this study: 
1. Cooperating Teacher- The teacher with whom the student teacher will work 
directly. 
2. High School- Grades nine, ten, eleven and twelve. 
3. Lab 2000- Consists of computers, Lego sets, video cameras, and other 
mechanical devices to build working models. It is an approach to teaching that 
requires students to apply skills and knowledge learned in one application to 
many other applications. 
4. Middle School- Grades six, seven and eight. 
5. Questionnaire- A survey comprised of questions that generate data to be 
collectively evaluated in hopes of suggesting improvements in teacher 
placements or Technology Education student teachers. 
6. Student Teacher- A prospective teacher enrolled in a teacher preparation 
program assigned to a particular school to gain a clinical experience in teaching 
under the supervision of a cooperating teacher. 
7. Student Teaching- The period of guided teaching during which the student 
teacher takes increasing responsibility for the work with a given group of 
learners over a period of consecutive weeks. 
8. Synergistic Laboratory- Educational system that transfers responsibility for 
learning to the student. It is comprised of workstations where students explore a 
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variety of technological content areas provided through multi-sensory 
expenences. 
9. Technology Education- The school discipline for the study of the application of 
knowledge and resources to solve problems anq extend human potential with the 
content consisting of past, present and future technological advancements (The 
Technology Education Curriculum K-12, 1992, Virginia Council on Technology 
Education for the 21 st Century, p.6). 
Overview of Chapters 
Chapter I has introduced the problem of this study. The research study is designed to 
determine how Old Dominion University's student teachers of Technology Education 
apprai~ed the effectiveness cooperating teachers had upon their preparation for 
teaching Technology Education. Chapter II reviews the literature related to the study, 
and Chapter III specifically outlines the methodology and procedures used to collect 
and interpret the data relevant to the research goals of this study. Chapter IV states 
the questionnaire findings to include descriptive presentations, and Chapter V 
presents the summary, conclusions and recommendations for further studies. 
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CHAPTER II 
REVIEW OF LITERATURE 
In this chapter, the researcher will briefly examine educational literature concerning 
clinical experiences of student teaching. The role of the cooperating teacher and their 
influence on the student teacher will be analyzed to clarify their relationship and 
better understand the nature of the student teaching experience. An outline of 
expected experiences will be presented to provide the reader with a familiarization as 
to the requirements that have to be met during the clinical experience. 
To be certified/licensed in the field of education, a prospective teacher must be 
exposed to the environment in which they are to teach. A clinical experience 
designed to address this exposure is called student teaching. Studies indicate ( 1) that 
student teaching is singularly the most significant factor in teacher preparation (Davis 
and Davis, 1979; Diamonti, 1977; Pecker and Tucker, 1973), and (2) that the 
cooperating teacher is the student teacher's "significant other" (Cruickshank and 
Kennedy, 1977; Karmos and Jacko, 1977). Additional studies reveal that (1) success 
in student teaching is most contingent upon the relationship between the student 
teacher and cooperating teacher (Campbell and Williamson, 1973) and (2) that not 
only were cooperating teachers perceived as having the most influence on student 
teachers, but their influence was perceived to be more in personal support and role 
development than in skill development (Karmos and Jacko, 1977). 
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Researchers have recently begun to examine the issues of pre-service student teaching 
successes, failures and the circumstances behind them. The successes and failures of 
many student teachers are attributed not only to academic preparation but also to the 
cooperating teachers that help to translate theory into practice. 
Role of the Cooperating Teacher 
The cooperating teacher is of paramount importance during the teacher preparation 
period. A study reported that when school administrators examine credentials of 
teacher applicants, recommendations from the cooperating teacher exert the greatest 
influence in teacher selection (Jacko and Karmos, 1987). The cooperating teacher is 
called upon for advice on everything from classroom management and discipline to 
curriculum delivery. The cooperating teacher has to serve as a leader who suggests, 
guides, demonstrates, counsels and evaluates. The cooperating teacher should be 
flexible (O'Neal, 1983) and should be able to "sense" how the student teacher is 
feeling; predicting when criticism is needed and allowing mistakes to be made 
occasionally (Filburn, 1967). He or she must develop a partnership with the student 
teacher and be able to give detailed feedback during observations and conferences. 
Successful student teaching experiences are most frequently the result of specific 
intentional actions by the cooperating teacher, such as: 
Personal Confidante 
l. Acquaints the student teacher with the school, staff, students, teachers and 
community. 
2. Orients the student teacher to classroom rules, organization and management. 
Instructional Guide 
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3. Provides a desk or work place, necessary instructional materials, resources, 
supplies and equipment. 
4. Guides lesson planning and material development. 
5. Provides for positive learning experiences. 
6. Models assessment of student performance through appropriate diagnostic 
testing, record keeping and grading. 
7. Acquaints the student teacher with routine tasks. 
Professional Advisor 
8. Provides continuous support, conferences and feedback opportunities. 
9. Affords opportunities for observation/ participation and related activities. 
10. Promotes personal/ professional growth. 
(Clinical Experiences Handbook, Old Dominion University). 
The cooperating teacher is a master teaclier and the student teacher is an apprentice. 
The cooperating teacher should be one who possesses exceptional teaching skills. In 
addition, the cooperating teacher must have an understanding of teacher education 
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and be knowledgeable about the purposes and procedures of the student teaching 
experience. With the understanding of the purposes and procedures of student 
teaching, the cooperating teacher develops a broad understanding of the basic 
principles that underlie the student teaching learning situation rather than providing a 
bag of tricks for every possible situation that may occur in the classroom. 
The cooperating teacher has three loyalties. First is his or her pupils, then to himself 
or herself and the reputation they hold and finally to the student teacher and the 
improvement of the teaching profession (Bennie, 1966). Cooperating teachers accept 
the responsibility of student teachers for many different reasons such as, extra pay, 
higher level administration assigned the student teacher, or a professional obligation 
to be a role model and play a vital role in improving the teaching profession. The 
latter of the three reasons is the one in which a student teacher would like to have in 
the student teaching experience. The attitude that is demonstrated by the cooperating 
teacher is perhaps the most recognized attribute to the success or failure of the student 
teaching experience and to that of the first year in the classroom. 
Student Teaching Expectations 
Studies have reported problems encountered by both student teachers and cooperating 
teachers, and most of these deal with differences in expectations. Student teaching may 
cause anxiety to both the student teacher and the cooperating teacher, yet it is the most 
rewarding experience in the preparation of becoming a teacher. The beginning of a 
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new expenence is always exciting. This expenence can also be educational if 
something is learned. The student teaching experience is to be educational. The student 
teacher should learn about teaching, themselves, students, their subject matter, or the 
social environment in which teaching occurs (Posne~, 1996). Student teaching allows 
the chance to see the actual work of a teacher. As a student teacher, the chance is 
provided to develop a high level of competence in understanding the purposes of 
education, how students learn, and the methods that are best to use should be 
experienced. As a cooperating teacher, it allows for the keeping up with current trends, 
improve academic background, offers a change of pace from the daily teaching 
responsibilities and also presents a different teaching challenge. With the afore 
mentioned benefits, the student teacher and the cooperating teacher should overcome 
the anxiety of the student teaching experience. 
Old Dominion University has a Clinical Experiences Handbook that addresses selected 
experiences and anxieties that are generally present in the student teaching learning 
environment. Understanding and being exposed to these experiences, that include: ( 1) 
Knowledge of Educational Expectations, (2) Understanding of School and Community, 
(3) Elements of Classroom Organization and Management, (4) Utilization of 
Instructional Material, and (5) Implementation of Classroom Instruction, allows for the 
most beneficial clinical experience that can be accomplished with student teaching. 
Experiences will vary due to the school environment and the different methods 
employed by the cooperating teacher, as well as the subject matter taught (Clinical 
Experiences Handbook, Old Dominion University). 
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Summary 
The student teaching experience begins the first day the student teacher enters the 
school. Impressions of the school, the students, the teachers and teaching in general are 
formed in the student teachers mind. It is the responsibility of the cooperating teacher 
to ensure that these impressions are positive experiences the student teacher can 
develop and build upon as they complete the preservice teaching requirements and 
become an effective teacher. 
The vast majority of studies support the belief that the cooperating teacher has a 
significant impact upon the student teacher. The majority of the studies has examined 
the relationship between the student teacher and the cooperating teacher and has 
focused on the process of socialization over actual content of the subject. The 
cooperating teacher's attitudes, beliefs and methodology have an enormous effect on 
how the student teacher formulates his or her philosophy towards education, and this 
directly relates to how successful the student teacher will be in their first year of 
teaching. Success in student teaching is not contingent on the school to which the 
student teacher is assigned, nor the subject he or she is assigned to teach. The most 
important variable is the relationship between the student teacher and the cooperating 
teacher (Campbell and Williamson, 1973). 
The dominant influence in shaping the behavior of new teachers appears to be the 
cooperating teacher (Karmos and Jacko, 1977). When student teachers and cooperating 
teachers share common philosophies, are mutually supportive, and are similar in 
attitudes and methodology, the student teacher is more likely to have a successful 
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student teaching experience (Devoss as reported in Griffin, 1981 ). This successful 
experience and the knowledge gained from it will carry over into the student teachers 
first year of teaching and make it a successful one. 
CHAPTER III 
METHODS AND PROCEDURES 
The purpose of this chapter is to describe the methods and procedures used to obtain 
the needed data for the study. A descriptive study was done using a survey 
questionnaire. The information gathered from the survey was used to determine how 
Old Dominion University's student teachers of Technology Education appraised the 
effectiveness that cooperating teachers had upon their preparation for teaching 
Technology Education. Information on the population, instrument design, methods 




The population in this study consisted of former and present Old Dominion 
University Technology Education undergraduate and graduate students from August 
1993 to June 1998. As recent student teachers of the Technology Education program, 
this population was better suited to evaluate the effectiveness of their cooperating 
teachers. The list of students, former and present, who were participants of this 
research study were acquired from Old o"ominion University's Department of 
Occupational and Technical Studies and is included in Appendix A. The population 
for this study was 60. 
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Instrument Design 
A survey was designed with closed-ended and open-ended questions that allowed for 
a brief description of the student teachers overall experience. Its purpose was to 
evaluate the effectiveness of cooperating teachers in the student teachers preparation 
for teaching Technology Education. 
The questionnaire was divided into three sections. The first section was designed to 
evaluate the student teachers attitude towards their cooperating teacher. Section two 
allowed the student teacher to list the weaknesses and strengths of their cooperating 
teacher and make any recommendations to improve the placement process of student 
teachers. Section three provided the opportunity for student teachers to summarize 
their student teaching experience in relation to how their cooperating teachers 
prepared them for teaching technology education. 
Section one was designed with the Likert rating scale. The participants were 
requested to circle the response that best represented their opinion to each closed-
ended question. The Likert scale was designed with five possible selections. "SA" 
represented strongly agree, "A" represented agree, "U" represented undecided, "D" 
represented disagree, and "SD" represented strongly disagree. Section two and three 
provided opened-ended questions that required written responses from the 
participants. A copy of the instrument is included in Appendix B. 
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Methods of Data Collection 
The initial questionnaire and cover letter, stressing the importance of the study and 
the value of the participants response, was mailed to previous and present participants 
of Old Dominion University's Technology Education teacher preparation program on 
June 12, 1998. A copy of the cover letter is included in Appendix C. The 
participants were requested to respond within fourteen days before a follow-up letter 
including a second copy of the questionnaire was re-sent. A copy of the follow-up 
letter is included in Appendix D. 
Statistical Analysis 
Data derived from the results of the questionnaire were tabulated into statistical 
format. Each closed-ended question in section one had five possible responses that 
were assigned a value. The following values were assigned as: 5="SA", 4="A", 
3="U", 2="0", l ="SD". A mean was calculated by using the assigned value. The 
responses to the opened-ended questions were listed in the order of frequency of 
responses. The data was presented in the form of tables. 
Summary 
Chapter III contained the methods and procedures that were used in this research 
study. The purpose of the study, the targeted population, instrument design and use, 
collection methods, and statistical analysis of the data were included. Chapter IV 




The findings that are presented in this chapter were compiled from a questionnaire 
entitled, "Old Dominion University Technology Education Graduates Opinions of 
Their Cooperating Teachers." The problem of this study was to determine how Old 
Dominion University's student teachers of Technology Education appraised the 
effectiveness cooperating teachers had upon their preparation for teaching 
Technology Education. The survey instrument was designed to answer three research 
goals: (1) What effect did the cooperating teacher have on the Technology Education 
teachers' success in their preparation for employment in the middle school and/or 
high school Technology Education program, (2) How did the Technology Education 
teachers perceive the student teacher/cooperating teacher relationship, and (3) How 
did the cooperating teacher assist the student teacher to apply technical content, select 
appropriate pedagogical practices, and integrate technical content with instructional 
methods for the delivery of satisfactory instruction. 
Report of the Findings 
A total of 60 questionnaires were sent to Old Dominion University Technology 
Education graduates who graduated between August 1993 to June 1998. Of. the 60 
questionnaires sent, 37 completed questionnaires were returned. The response rate 
represented 62 percent of the population surveyed. Of the 37 questionnaires returned 
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two respondents were not required to participate in a clinical expenence at Old 
Dominion University due to previous teacher certification. No questionnaires were 
returned due to incorrect address or no forwarding address. Table 1 is an explanation 
of the distribution of the questionnaire and data reported on the survey: 
TABLE 1 
DISTRIBUTION OF QUESTIONNAIRE 
NUMBER OF RESPONDENTS 60 
NUMBER OF SUR VEYS RETURNED 37 
NUMBER OF SURVEYS RETURNED FOR INCORRECT 0 
ADDRESS 
NUMBER OF SURVEYS NOT RETURNED 23 
1 PERCENTAGi:'0FSURVEYS,RETURNED1 ,.,, .. / .. /#_,.,,,,,,, .. ,/ .. /,;#/l,,,,,,,,,,,T,, .... ,62o/:,,,.,,.. 
Personal Data Information from Respondents 
The respondents provided the following information: Undergraduate or Graduate 
student, Grade level taught, and the school district in which the clinical experience was 
done. See Table 2. 
TABLE2 
PERSONAL DATA 
UNDERGRADUATE STUDENTS 21 
GRADUATE STUDENTS 15 
NORFOLK SCHOOL DISTRICT 3 
PORTSMOUTH SCHOOL DISTRICT 2 
CHESAPEAKE SCHOOL DISTRICT 8 
VIRGINIA BEACH SCHOOL DISTRICT 16 
SUFFOLK SCHOOL DISTRICT I 
NEWPORT NEWS SCHOOL DISTRICT l 
HAMPTON SCHOOL DISTRICT 4 
NORTH CAROLINA 1 
MIDDLE SCHOOL STUDENT TEACHING EXPERIENCE 23 
HIGH SCHOOL STUDENT TEACHING EXPERIENCE 13 
Note: 4 student teachers taught in both the middle school and high school dunng their clmical 
experience. 
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Survey Results (closed-ended questions) 
The first questionnaire item asked the respondent to identify whether the cooperating 
teacher supported the concept of Technology Education as compared to older 
approaches to teaching industrial arts/vocational education material. The data 
represented in Table 3 indicate that the respondents' appraisal was approaching agree 
with a mean of 4.4. 
TABLEJ 
QUESTIONNAIRE ITEM NUMBER 1 
SA A u D SD MEAN 
1/llll#/l!ll#d/lf',IIVI/# 1/I/I/I/I/IIVlll/#'<il 1/I/I/I/I/I/I/I/I/I/~ 'I/IIIVl'll#ll!l!,IV, 1/l/l/l/ll,IVl/lllll',I 1/ll#/l!l'll'/l!l/l!'l#llll'lll#l#l#l'l/,tll'/lll,'lll/l,l/l,'l/l/l,I, 
17 16 2 4.4 
Questionnaire item 2 asked if the cooperating teacher was positive about the teaching 
profession and Technology Education. The data represented in Table 4 indicate that the 
respondents' appraisal was approaching agree with a mean of 4.4. 
TABLE4 
QUESTIONNAIRE ITEM NUMBER 2 
SA A u D SD MEAN 
.,.,,,.,,,.,1,/l/#l#l#/#!1'1- 1/,l'/,il'/-/l/tllf'/_/_/_/4 ,,,,,.,,,1,.,1,r;,,,.1_1_1 __ 1_/tllf 'l/#l#ll'I_/_/_/I'/- v,1 _ _.,,,.,/.,l,l'll'/l1""1,. 1/-ll'l-l#l-ll'!,/IV_!_/,r/,IIIIV.l/,,IVl/""l#Al'/-/,,IIM/IVl/,,,/l/ll#/41/.,,r'/,,I/VI, 
25 5 1 1 3 4.4 
Questionnaire item 3 asked if the cooperating teacher was a positive and professional 
role model. The data represented in Table 5 indicate that the respondents' appraisal 
was approaching agree with a mean of 4.3. 
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TABLES 
QUESTIONNAIRE ITEM NUMBER 3 
SA A u . D SD MEAN 
'l/l/,IT/l/l/l/l/l/l/1, 1/I/IT/l/,I/Vl,'l,'l/l/4 1/l)l/l/,IT/l/l/l/l/l/,tl 'I/I/IVl/l/,#f/l/l/l/ 1/l/l/l/l/l/l/,,IT/,IIT/l'!l 1/.,,,,,,I/T/l/,IT/l/l'l/l/~IT/l/l/l/l/l/l/l/l'l/,I/Vl/l/l/l·l#l/#I/# 
24 4 2 2 3 4.3 
Questionnaire item 4 asked if the cooperating teacher provided realistic expectations 
during the student teaching experience. The data represented in Table 6 indicate that 
the respondents' appraisal was approaching agree with a mean of 4.3. 
TABLE6 
QUESTIONNAIRE ITEM NUMBER 4 
SA A u D SD MEAN ,,,,,,..,,,,,,,,,,,,,,,,,11v,,,,,,, 1/l/l/l/l/,I/T/I/I/I/. 1/l/l/l/,IIT/l/l/l/#,'l/,jj 'l/l/l/,1/T/I/I/I/I/I/. 1/#'I/I/I/I/I/I/I/I/• 1/l/l/l/,IT/l"#/l/,IT/l,,l/l/l/l.'l/l/l/l/l'/I/I/I/I/I/I/I/I/I/I/# 
21 10 1 1 2 4.3 
Questionnaire item 5 asked if the cooperating teacher created an atmosphere of 
acceptance and support in and out of the classroom. The data represented in Table 7 
indicate that the respondents' appraisal was approaching strongly agree with a mean of 
4.5. 
TABLE7 
QUESTIONNAIRE ITEM NUMBER 5 
SA A u I D SD MEAN 
'l/l/l/l/,IT/1/l/l'/I/I, 1/,ITl#'/l/l/l/l/l/l/4l Vl/1/1/1/l/l/l/,l/#/,tj WJ'l/1/l/,IIT/I/I/I/.IIT/. 1/l/l/#/l!:I/I/I/I/I/. 1/I/I/I/I/I/I/I/I/I/I/J/T/l/l/ll'l/l/l/l/l/l"l/l/l/l/l/l/,I/IVI/I, 
21 12 2 4.5 
Questionnaire item 6 asked if the cooperating teacher oriented the student teacher to 
school and classroom rules, management and organizational plans. The data 
represented in Table 8 indicate that the respondents' appraisal was approaching agree 
with a mean of 4.4. 
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TABLES 
QUESTIONNAIRE ITEM NUMBER 6 
SA A u D SD MEAN 
1/l/l/l/l/,i//Vl/,IIVI/I/I, 1/l/,IT/I/I/I/I/I/I/. 1/l/l/l/l/l/l,'111'/I/I/~ 'l,l/l/l/l'l,I/I/I/. 1/l/#,'l,#/l/l,JIVl/4V4 1/l/l/,,IVl/l/l'#,l/,I/T,l/,IIT/l/l/l,l,/I/Vl,l/l/l/#l/#,IIVl/l~l,·#I 
18 16 1 4.4 
Questionnaire item 7 asked if the cooperating teacher assisted in the selection of 
appropriate instructional materials to enhance the delivery of technical content in the 
areas of Technology Education. The data represented in Table 9 indicate that the 
respondents' appraisal was approaching agree with a mean of 3.9. 
TABLE9 
QUESTIONNAIRE ITEM NUMBER 7 
SA A u D SD MEAN 
1/l/l/l/l/l/l/l/l/l/1, 1/I/IIMll'/,IV#'l/,IIVI/. "/l/,IVI/I/I/I/IYl/1/A 'l/l/l/l/l/,IJl'/l/l/1/. 1/1/1/l/l/l/l/,ll'/I/I/• 1/l/l/l/l/,tlr/,IIIT/il/T/l/l/l/l/l/l/l/l/l/l/il/T/l/l/l/ll'l/##/l/ilVI/# 
15 10 4 4 2 3.9 
Questionnaire item 8 asked if the cooperating teacher assisted in the development of 
lesson plans with a problem or challenge focus rather than a subject specific focus. The 
data represented in Table 10 indicate that the respondents' appraisal was approaching 
agree with a mean of 3.8. 
TABLE 10 
QUESTIONNAIRE ITEM NUMBER 8 
SA A u D SD MEAN 
1/l/l/,IVl/.tlVI/I/I/I/I, '/I/I/I/I/I/I/I/#: Vl/,1IVl/l/l/,IT/I/I/I~ 'l/##'I/JJVl/l/l/l/4 1/l/l/l/,t/T/,l/f'/l/l/l/,I/V, 1/l/l/l/l/#4'/l/,il/Vl/l/l/l/l/l'l'#/l/l/l/l/l/l/l/tilV#/I/I/I/I 
14 8 6 6 1 3.8 
Questionnaire item 9 asked if the cooperating teacher shared teaching files and ideas on 
how to select the appropriate teaching practices to involve the students in each content 
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area of Technology Education. The data represented in Table 11 indicate that the 
respondents' appraisal was approaching agree with a mean of 4.3. 
TABLE 11 
QUESTIONNAIRE ITEM NUMBER 9 
SA A u D SD MEAN 
1,1,,/#l/ll/l,I/I v1,:,1/T/l/l/l/l/l'/l/4 ,l/l/l/l/l/#'l/l/,1/V,_ 'l/l/l/,I/T/,IIVl'/I/JIT/l/4 1/l/l/.tlV#,l,l/#l/l-4 '/l/l,l/l/l'#/.,,/,l/l'/l/.,,/l/l/l-l/l,l/,I/Vl,l/l,l,I 1/1. I #,I•#', 
21 9 3 2 4.3 
Questionnaire item 10 asked if the cooperating teacher included the student teacher in 
instructional and classroom planning in the Technology Education environment. The 
data represented in Table 12 indicate that the respondents' appraisal was approaching 
agree with a mean of 4.3. 
TABLE 12 
QUESTIONNAIRE ITEM NUMBER 10 
SA A U D SD MEAN 
1/1/I/I/I/Jl''I/I/I/I/I, '/1/l/l/l/l/l/,tlV~ '/IYl'/,II/T/l/l/l/,1//T/I/I/A 'I/I/I/I/I/I/I/I/# '/I/JIVI/.IYl/l/l/l/l/4 V,1/Vl/l/l/l/,tl/T/#/l/l/l/l/l/l'/I/I/I/Jtr/l/l/l/l/l/.11/Tl/l/l/l/ilVI 
20 9 3 2 1 4.3 
Questionnaire item 11 asked if the cooperating teacher offered various instructional 
design approaches to the different technical content areas of Technology Education. 
The data represented in Table 13 indicate that the respondents' appraisal was 
approaching agree with a mean of 3. 9. 
TABLE 13 
QUESTIONNAIRE ITEM NUMBER 11 
SA A U D SD MEAN 
~,t/T/l/,1/Vl/l'/l/l/.l#'I! '/I/Ml/l/l/l/l'/l/4 '/J/1/1'/,I/T/I/IYI/I/I/I/I~ 'l/l/l/l/l/l/,IIVI/I~ Vl/l/l/,l/r/l/lfl/~JT/l/4 '/l/l/l/l/l/l/l/l/l/l/l/l/l/l/l/l/l/#,',#/f/l/,1/Vl/l,#/l'l,l,'1# 
15 9 5 5 1 3.9 
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Questionnaire item 12 asked if the cooperating teacher shared current and effective 
teaching strategies and concepts for each area of Technology Education. The data 
represented in Table 14 indicate that the respondents' appraisal was approaching agree 
with a mean of 3.9. 
TABLE 14 
QUESTIONNAIRE ITEM NUMBER 12 
SA A u D SD MEAN 
l/l/l/,tlVl/l',tl/f/1/iflf/"" 1/l/ll/f/l/l/#'l/l/l-'4 1/l/li'l/11/Tt#/I/I/I/I,,,. 'l/l/l,'l/l/l/l/l/l/4 1/l/l/l#/,t#/f/,IVl/l/l/41, 1/l/l/l/l/l/l'/l/#/l/l/l,l/l/l/l/l/l/l/l/l/l/l/l/l/l#/l·,IT/I 
13 l l 6 4 l 3.9 
Questionnaire item 13 asked if the cooperating teacher gave control of the classroom to 
the student teacher when appropriate. The data represented in Table 15 indicate that the 
respondents' appraisal was approaching strongly agree with a mean of 4.8. 
TABLE15 
QUESTIONNAIRE ITEM NUMBER 13 
SA A u D SD MEAN 
'l/l#/l/l/l/l/l/l/1, 1/l/l/l/l/l/l/.tll/T/l/4 1/l/.tl/f/l/l/l/l/l/l/l/~ 'I/I/I/I/I/I/I/I/I/. 1/l/l/l/,#l/l/,I/VI/I/. 1/,llf/l/l:l/l/,IIVl/l/.tl/f/l/l/l/,IIVl/,l//f/l/l/l/l/l/l/l/l/ll/l/l'I/# 
29 6 4.8 
Questionnaire item 14 asked if the cooperating teacher allowed for a maximum amount 
of time for unsupervised teaching to build confidence in classroom instruction and 
planning. The data represented in Table 16 indicate that the respondents' appraisal was 
approaching strongly agree with a mean of 4.8. 
TABLE16 
QUESTIONNAIRE ITEM NUMBER 14 
SA A u D SD MEAN 
,l/l/l/l/l/l/1/l/,r'I, 1/l/l/l/l/,IJV,ll/f/l/1'4 1/,IIVI/I/I/I/I/I/I/I/,. 'l/l/l/#l/,IVl/l/l/4 1/I/I/I/.IIT/,l/f/l/l/,,,,/l/il. Vilr/l/1'/l/l/l/•l/l/,IT/l/l/l/l/#/,IT/l/l/l,#/I/I/I/I/I/I/I/I/I, 
27 8 4.8 
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Questionnaire item 15 asked the student teacher if the cooperating teacher provided 
valuable feedback on teaching performance both in the classroom and the lab. The data 
represented in Table 17 indicate that the respondents' appraisal was approaching agree 
with a mean of 4.3. 
TABLE 17 
QUESTIONNAIRE ITEM NUMBER 15 
SA A u D SD MEAN 
#/##'##,#'#,'I/I# 1/,IT/l/l/l/l/l/l/#/,A 1/l/l/l'l/l/l/l/l/11/1 'l/,IT/l/l/l/1/I/.J/V# ,-1/#/#/.,IT/l/l/l/l/,IT/~ '71#/l/,I/T/l/l/#'l/1/.1,#1''#'1/l/l/l/l/l/l/l/l/l/l.#/I/I/I/# 
20 10 2 3 4.3 
Questionnaire item 16 asked if the cooperating teacher prepared the student teacher to 
teach Technology Education. The data represented in Table 18 indicate that the 
respondents' appraisal was approaching agree with a mean of 4.2. 
TABLE 18 
OUESTIONNAIRE ITEM NUMBER 16 
SA A u D SD MEAN 
1/l/l/l/l/l/l/,1IVI/I/I! '7#/l/l/l/l/l/l/l/4 1/l/l/l/l/l/l/l/#/l/,,j 'l/l/,IIT/l/l/l/l/l/1/4 1/l/l/l/l4IVl/l-'l/il/T/4 1/l/l/l/l/l/l/l/,II/T/,t/T/l/l/l/l/l,./l/l/l/l/l/l/,IT/l/l'/l/l/l,'I"# 
21 7 4 3 4.2 
Questionnaire item 17 asked if the cooperating teacher prepared the student teacher for 
classroom management involved in teaching a hands on course such as Technology 
Education. The data represented in Table 19 indicate that the respondents' appraisal 
was approaching agree with a mean of 4.2. 
TABLE19 
QUESTIONNAIRE ITEM NUMBER 17 
SA A u D SD MEAN 
1/l/l/l/l/l/l,l/#,I/I, 1/l/l/l/l/,II/T/l,'#/l/4 1/I/I/I/I/I/I/I/I/I/A 'l/l/l/l/l/l/l/,IT/l/4 '7#/l/#'I/.IIT/l/l/l/1/4 1/l/l/l/l/l/l/l/l/l/l/l/l/l/l/l/l/,IVI/I/I/I/I/I/I/I/I/I/I/I 
20 8 3 1 3 4.2 
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Survey Results (open-ended questions) 
Questions eighteen, nineteen, twenty and twenty-one were open ended questions. 
Question eighteen asked the respondents to list five significant strengths of the 
cooperating teacher. The 35 respondents indicated 89 significant strengths of the 
cooperating teacher. The data represented in Table 20 summarizes the responses by 
number and frequency. 
TABLE 20 
QUESTIONNAIRE ITEM NUMBER 18 
Number Response Frea. 
1 Was oositive about teaching 12 
2 Was knowledgeable about technoloQV 12 
3 Carine to students 8 
4 Was well organized 6 
5 Classroom management skills 6 
6 Helpful 6 
7 Exoerience 5 
8 Enthusiastic 4 
9 Cooperative - 4 
10 Shared Information 4 
11 Prepared 4 
12 Pedagogical skills 3 
13 Motivating 3 
14 Honesty to students 3 
15 Relaxed 2 
16 Resourceful 2 
17 Patience 1 
18 Creative 1 
19 Pride and achievement 1 
20 Understanding 1 
21 Aimressive 1 
Question 19 asked the respondents to list five perceived weaknesses of the cooperating 
teacher. The 35 respondents indicated 42 perceived weaknesses of the cooperating 
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teacher. The data represented in Table 21 summarizes the responses by number and 
frequency. 
TABLE 21 
QUESTIONNAIRE ITEM NUMBER 19 
Number Resoonse Freq. 
1 Feedback on lessons 5 
2 Lack of discipline 4 
3 Too much shop not enou!!h technoloev 3 
4 Lack of application ofTechnoloev Education goals 3 
5 Professionalism 3 
6 Observation of teaching 3 
7 Unorganized 3 
8 Unoreoared 3 
9 Classroom management skills 3 
10 Did not challenge students 2 
11 Watered down module for ease of teaching 1 
12 Not knowledgeable in basic teaching skills 1 
13 Did not follow VA Technoloev Education !!Uidelines 1 
14 Verv negative towards students 1 
15 Discourteous- to students 1 
.16 High exoectations 1 
17 Too patient 1 
18 Hard to find when I needed him 1 
19 Bra!!2ed about tenure 1 
20 Distracted by second job 1 
Verbatim Written Comments 
Questions 20 and 21 were written comments that will be provided in their verbatim 
form. Question 20 asked the respondent to briefly describe how the cooperating 
teacher integrated different instructional strategies to teach different content for 
Technology Education. The following is a sample from the first 10 questionnaires 
received: 
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• Bill was able to speak of electronic principles then demonstrate them visually so 
that all students could grasp the information. ( Chesapeake, VA) 
• Mr. Johnson always tried to integrate English or Math activities into each classroom 
activity. (Hampton, VA) 
• He kept abreast of new projects that would help students later. ( Virginia Beach, 
VA) 
• Changed teaching style to meet the students needs. (Chesapeake, VA) 
• Instructor made students aware of the effects of technology on their everyday life. 
(Chesapeake, VA) 
• My teacher taught basic blueprint drawing and then used the vocational method of 
having the students build barns. (Virginia Beach, VA) 
• He integrated hands on activities to reinforce the technical lesson content. (Norfolk, 
VA) 
• Used both hands on production lab and synergistics activities. That was exciting 
for it was dynamic in instruction and a lot of material was covered. It kept teachers 
and students on their toes. (Newport News, VA) 
• There was no different strategies used, each subject was the same. (Virginia 
Beach,VA) 
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• I only saw the cooperating teacher teach for two classes. The rest of the time I was 
responsible for all. (Norfolk, VA) 
Question 21 asked the respondent, "What recommendations would you make to 
enhance the student teaching experience of Old Dominion University Technology 
Education students?" The following is a sample from the first 10 questionnaires 
received: 
• Make it longer. Provide for experience m both Lab 2000 and Synergistiq. 
(Chesapeake, VA) 
• Find schools that follow the Technology Education program we learned at Old 
Dominion University. The schools I have been in only teach the lab. (Hampton, 
VA) 
• Prepare the student teacher for the other areas of non-teaching, such as the politics 
and other duties that are pressed upon the technology teachers. (Virginia Beach, 
VA) 
• Check the cooperating teacher out thoroughly. Ensure the cooperating teacher is 
the type of mentor that will enhance the learning experience. The cooperating 
teacher is there to show the student teacher how it is done, not the other way 
around. ( Chesapeake, VA) 
• Identify all of the different school approaches to Technology Education in the 
surrounding school systems. (Chesapeake, VA) 
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• Screen cooperating teachers better. (Virginia Beach, VA) 
• Screen the cooperating teacher. There are a few that are still teaching shop or they 
do not care about the subject matter. There are a few who simply can not relay 
information to students not to mention student teachers, thus providing a tense 
student teaching experience. (Norfolk, VA) 
• I have no recommendations at this time. The support I received was great. 
(Newport News, VA) 
• Allow Dr. Ritz to assign cooperating teachers. (Virginia Beach, VA) 
• Feedback from both cooperating teacher and university mentor on strengths and 
weaknesses in classroom. (Norfolk, VA) 
Summary 
Chapter IV contained the Findings of this study. It reported the findings of 17 closed-
ended questions and 4 open-ended questions about Old Dominion University 
Technology Education graduates opinions of their cooperating teachers. Chapter IV 
presented the data in narrative and tabular form. The information was provided to 
answer the research goals of the study. Chapter V contains the Summary, Conclusions, 
and Recommendations based on these findings. 
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CHAPTER V 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Summary 
The purpose of this research study was to determine how Old Dominion University's 
student teachers of Technology Education appraised the effectiveness their 
cooperating teachers had upon preparation for teaching Technology Education. This 
chapter summarizes the entire study, draws conclusions and makes recommendations 
based upon the findings of Chapter IV. 
In determining the graduates' appraisals of their cooperating teachers, a questionnaire 
and cover letter was designed. The surveys were then mailed on June 12, 1998, via 
U.S. Mail, to all graduates ofOld_Dominion University's Technology Education 
program from August 1993 to June 1998. A follow-up letter and survey was sent to 
participants on July 1, 1998, that did not respond. This survey was designed to 
answer the following goals that were established at the beginning of the study: 
1. What effect did the cooperating teacher have on the Technology Education 
teachers' success in their preparation for employment in the middle school and/ 
or high school Technology Education program? 
2. How the Technology Education teachers perceive the student 
teacher/cooperating teacher relationship? 
3. How did the cooperating teacher assist the student teacher to: 
• apply technical content, 
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• select appropriate pedagogical practices, and 
• integrate technical content with instructional methods for the delivery of 
satisfactory instruction. 
The accuracy of this research study was impacted by the following limitations: 
1. Only graduates of the Old Dominion University Technology Education teacher 
preparation program were studied, 
2. It included Technology Education student teachers from August 1993 to June 
1998, 
3. It focused on high school or middle school student teaching clinical experiences, 
4. It did not exclude the number of years in the classroom following student 
teaching, and 
5. ;\n adequate return of questionnaires by the respondents. 
The survey that was designed to coliect the required data to complete this study 
consisted of two parts. Part one was designed to include 17 closed-ended questions 
and part two was designed to included 4 open-ended questions. Part one evaluated 
the participants' appraisal of their cooperating teacher on the effectiveness that they 
had in preparing them to teach middle and/or high school Technology Education. 
Part two consisted of open-ended questions that were used to evaluate the perceived 
cooperating teacher/student teacher relationship. The second part also allowed the 
respondents to provide more in-depth answers to how the cooperating teacher 
integrated different instructional strategies to teach the different content for 
Technology Education. Recommendations were also made on how to enhance the 
student teaching experience of Old Dominion University Technology Education 
students. 
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This research study targeted a specific population. The population for this study was 
comprised of 60 Old Dominion University Technology Education graduates that were 
identified within the Old Dominion University Occupational and Technical Studies 
Department. Of the 60 Technology Education graduates surveyed, 37 responded 
providing a 62 percent response rate. 
Data from the responses to the questionnaire was compiled in a statistical format 
using the Likert Scale for the closed-ended questions. Tables, which provide 
descriptive information concerning the findings, were generated to enhance the 
readers understanding of the data. Samples from the open-ended questions were 
provided using verbatim written comments. 
Conclusions 
The analysis of the questionnaire determining how Old Dominion University's 
student teachers of Technology Education appraised the effectiveness their 
cooperating teachers had upon their preparation for teaching Technology Education 
has proved that the influence of the cooperating teacher was profound. 
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The first goal of the study posed, what effect did the cooperating teacher have on 
the Technology Education teacher's success in their preparation for employment 
in the middle school and/or high school Technology Education program? The 
data obtained from part one of the survey indicated that the respondents appraisals of 
their cooperating teacher were that they were of vital importance in their preparation 
for employment in Technology Education programs. Eighty percent of the 
respondents indicated that the cooperating teacher provided adequate professional 
development in preparing the student teacher to teach Technology Education. Eighty 
percent of the respondents also agreed that the cooperating teacher prepared them for 
the classroom management that is involved in teaching hands-on courses such as 
Technology Education. 
The second goal of the study posed, how did the Technology Education teachers 
perceive the student teacher/cooperating teacher relationship? The responses to 
part one of the survey indicated that the student teachers perceived their relationship 
with the cooperating teacher as a positive one. The respondents agreed that a 
cooperating teacher who accepted the concept of Technology Education and 
presented themselves in a positive manner about the teaching profession were vital to 
the success between the student teacher and the cooperating teacher. Over eighty 
percent of the respondents agreed that a cooperating teacher who provided realistic 
expectations for the clinical experience and also created an atmosphere of acceptance 
and support in and out of the classroom provided for a better bonding among the two, 
therefore enhancing the learning experience. 
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The third goal of the study posed, how did the cooperating teacher assist the 
student teacher to: apply technical content, select appropriate pedagogical 
practices, and integrate technical content with instructional methods for the 
delivery of satisfactory instruction. Eighty-six percent of the respondents indicated 
that cooperating teachers shared teaching files and ideas on how to select appropriate 
teaching practices to involve the students in each content area of Technology 
Education. Sixty-nine percent said that their cooperating teacher offered various 
instructional design approaches and shared current and effective teaching strategies 
for the different technical content areas of Technology Education. This percentage 
may be low due to the modular set up of some Technology Education labs. In part 
two of the survey the respondents indicated that the cooperating teacher who first 
discussed the lesson content of a particular field in Technology then applied the 
information with a hands on activity was very successful with his pupils. This 
method of hands-on activities to enhance what was taught in a particular lesson is 
perceived by the student teachers to be a more effective way of getting the students to 
learn about Technology. 
One of the most significant determiners of success in teaching is the student teachers' 
ability to develop effective interpersonal relationships with the cooperating teacher. 
The overall results of the survey indicate that the cooperating teacher of Technology 
Education has been crucial in the growth of the novice Technology Education teacher 
from Old Dominion University. The analysis of the data indicates that student 
teachers agree that cooperating teachers play an important role in preparing them for 
teaching Technology Education. Cooperating teachers who support the concept of 
Technology Education and are.also positive in their attitude about teaching play a 
very important role in establishing experiences that prepare student teachers for 
success in the classrooms of today. Overall, the data from the survey indicates that 
Old Dominion University student teachers of Technology Education have had very 
effective and enjoyable clinical experiences in both the middle school and/or high 
school Technology Education programs. 
RECOMMENDATIONS 
Based on the findings and conclusions of this study, the following suggestions are 
offered for review by the faculty of the Occupational and Technical Studies 
Department at Old Dominion University: 
1. The Occupational and Technical Studies Department of Old Dominion 
University should be responsible for placing their student teachers in 
Technology Education programs within the school systems. 
2. The cooperating teachers of Technology Education should be screened on a 
regular basis by the Occupational and Technical Studies Department at Old 
Dominion University to ensure that they can provide a realistic expectation for 
the student teachers from the Technology Education program. 
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3. The Occupational and Technical Studies Department of Old Dominion 
University should make all student teachers of Technology Education 
experience both the middle school and high school teaching environment. This 
is because not all states certify in one grade level or the other. Many states 
certify for the grade levels 6-12. 
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4. The Occupational and Technical Studies Department at Old Dominion 
University should provide more course materi~l on lesson planning, professional 
standards, and the politics that are found in the educational system. 
Additional Research 
The following suggestions for additional research are offered to increase insight and 
further understanding of the student teacher/cooperating teacher clinical experience: 
1. A study to determine how long the graduates of Old Dominion University's 
Occupational and Technical Studies Department Technology Education program 
remain in the teaching profession and become cooperating te~chers themselves. 
2. ~ study to determine how the cooperating teachers that are assigned with 
student teachers of Old Dominion University's Occupational and Technical 
Studies Department appraise the effectiveness of the Technology Education 
program. 
3. A study to determine how other leading universities who offer Technology 
Education place their student teachers. 
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ILastName IFlrst & Middle 1Street Address lcttx I state ~ip Code i 
Acosta Andres, E. 1209 Tamara Ct Virginia Beach VA 23456 
Ashman Dean, C. 961 Maitland Dr. Virginia Beach VA 23454 
Baird Stephen 508 Mediterranean Av. Virginia Beach VA 23451 
Barcase Michael 5530 Austell-Powder Springs Rd. Austell GA 30001 
Barsaleau Joanne, M. 1401 Thamesford Dr. Virginia Beach VA 23464 
Baxa Nathaniel, G. 213 Charlemagne Dr. Suffolk VA 23435 
Bella Janice K. 9621 Chesapeake Blvd. Norfolk VA 23508 
Bestafka Robert 502 W. Washington St. Highland Springs VA 23075 
Bogdziewicz Robert P.O. Box 252 Camden Wyoming DE 19934 
Byng Robert Kampsville Middle School Virginia Beach VA 
Caddy Chris 5210 Hight St. W. Portsmouth VA 23703 
Cardoza Anthony A. 1908 Thoroughbred Dr. Virginia Beach VA 23456 
Cawthorn Liz 325 59th St. Newport News VA 23607 
Clemens Eugene 3965 Jousting Arch Virginia Beach VA 23456 
Casey Charles 102 W. Bristol Ln. Yorktown VA 23693 
Drake Charles 8039 Fine Tower Rd. Zuni VA 23898 
Dickenson Joseph 9N. Westover Dr. Poquoson VA 23662 
Gabel Jason 308 Quail Meadow Dr. Chesapeake VA 23320 
Gamble Karen, H. 4220 Button Wood Ct. Virginia Beach VA 23462 
Hale James, W. 3526 Campion Av. Virginia Beach VA 23462 
Helmer Ann 202 Saltwood Ct. Chesapeake VA 23320 
Helmer Eric,W. 202 Saltwood Ct. Chesapeake VA 23320 
Jenkins Fred, W. 1607 Ocean Bay Drive Virginia Beach VA 23454 
Johnson Christopher, L. 4256 Greenleaf Dr. Chesapeake VA 23321 
Johnson Ursula, W. 1505 Philmont Ave. Chesapeake VA 23325 
Jones Anthony 112 Meredith Way Newport News VA 23606 
King Brad, S. Route 2 Box 114 Center Cross VA 22437 
Leone Jennifer 2609 Elkhart St. Chesapeake VA 23323 
Lewis Russell W. 2908 Old Glory Rd. Virginia Beach VA 23456 
Luebbecke Donald, S. 1649 Lake Christopher Dr. Virginia Beach VA 23464 
McGrath Mark, A. 1805 Rising Sun Virginia Beach VA 23454 
Meyers Andre, P. 13225 SW 51st Hollywood FL 33027 
Miller, Jr. Otis, L. 4809 Sleepy Hole Rd. Suffolk VA 23435 
Monn James, R. 900 Salisbury Green Virginia Beach VA 23452 
Morgan Lionel, L. 6765 Burbage Lake Circle Suffolk VA 23435 
O'Green Steven 36786 Millbrook Court Clinton Ml 
80351146 
Owen Michael, G. 1531 Ave. Degrasse Norfolk VA 23509 
Parker Joseph, E. 1108 Red Mill Blvd. Virginia Beach VA 23454 
Pastore Rodney 313 Hutton Cr. Virginia Beach VA 23454 
Pease Andre 946 Strickland Blvd. Virginia Beach 
VA 23464 
Pollack James, C. 3627 Goose Bay Dr. Portsmouth VA 23703 
Purser Charles, H. Rt. 2 Box 2428 Gates 
NC 27937 
Ricks Leroy 83 Pepperwood Ln. Portsmouth 
VA 23703 
Riggs Norman, E. 635 Coming Ct. Virginia Beach 
VA 23451 
Ritz Molley 21 O Esplanade Pl. Chesapeake 
VA 23320 
Robinson Michele, M. #4d 930 Spotswood Ave. Norfolk 
VA 23517 
Rotella Chad 3709 Dupont Cir. Virginia Beach 
VA 23455 
Schirra Charles, N. 2537 Townfield Ln. Virginia Beach 
VA 23454 
Scililiano Mark, D. 1528 Bay Point Dr. Virginia Beach VA 
23454 
Stadler John, A. 1057 Blairrnore Dr. Virginia Beach 
VA 23454 
Stumpf Raymond, A. 501 South Glad~stone Dr. Virginia Beach 
VA 23452 
Troche Damarie 1759 Nickerson Blvd. Hampton 
VA 23663 
Wampler Clifford 12765 St. James Place Newport News 
VA 23602 
Webb Lisa, R. 2480 Mirror Lake Dr. Virginia Beach 
VA 23456 
Weston Shirley, D. 4863 Nellrose Dr. Kennesaw 
GA 30152 
Whiteside Petrina, D. #3c 540 Coral Dr. Newport News 
VA 23606 
Will Daniel, J. 1621 W. Broad St. Richmond 
VA 23220 
Williams James, A. 4421 Drury Circle Virginia Beach 
VA 23455 






Old Dominion University 
Technology Education Graduates Opinions of Their Cooperating Teachers 
Purpose: This study is aimed at detennining how Old Dominion l Jniversity student 
teachers from the Technology Education program appraised the effectiveness 
that their cooperating teachers had upon their preparation for teaching 
Technology Education. · 
Were you an Undergraduate or Graduate Student ____________ _ 
Cooperating Teacher Name ____________________ _ 
School District _________________________ _ 
School Name. __________________________ _ 
Grade Level __________________________ _ 
Content Area (i.e., Communication, Manufacturing, etc.) _________ _ 
Classroom Environment (i.e., Lab 2000, Synergistics) ___________ _ 
Directions: For each of the items listed in part one, circle the response rating that corresponds to 
your answer. 
Response ratings: 
SA = Strongly Agree A = Agree U = Undecided D = Disagree SD = Strongly Disagree 
Part One 
My cooperating teacher: 
1. Supported the concept of Technology Education as compared to older approaches to 
teaching industrial arts/vocational education material. 
SA A u D SD 
2. Was positive about the teaching profession and Technology Education. 
SA A u D SD 
3. Was a positive and professional role model. 
SA A u D SD 
4. Provided realistic expeetations during my student teaching experience. 
SA A u D SD 
5. Created an atmosphere of acceptance and support in and out of the classroom. 
SA A (J D SD 
6. Oriented me to school and classroom rules, management and organizational plans. 
SA A u D SD 
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7. Assisted in the selection of appropriate instructional materials (i.e., books, activities, 
videos, models, etc.) to enhance the delivery of technical content in the areas of 
Technology Education. 
SA A u D SD 
8. Assisted in the development of lesson plans with a problem or challenge focus rather 
than a subject specific focus (i.e., design briefs, hands on activities, etc). 
SA A u D SD 
9. Shared his/her teaching tiles and ideas on how to select the appropriate teaching 
practices to involve the students in each content area of Technology Education (i.e., 
independent and small group activities). 
SA A u D SD 
10. Included me in instructional and classroom planning (i.e., consideration ofstudent 
population, resource management, safety and health) in the Technology Education 
environment. 
SA A u D SD 
11. Offered various instructional design approaches (i.e., setting goals and objectives and 
selecting content and concept-based activities) to the different technical content areas of 
Technology Education. 
SA A u D SD 
12. Shared current and effective teaching strategies and concepts for each area of 
Technology Education. 
SA A u D SD 
13. Gave control of the classroom when appropriate. 
SA A u D SD 
14. Allowed for a maximum amount of time for unsupervised teaching to build confidence 
in classroom instruction and planning. 
SA A u D SD 
15. Provided valuable feedback to me on my teaching performance both in the classroom 
and the lab. 
SA A u D SD 
16. Prepared me for teaching Technology Education. 
SA A u D SD 
17. Prepared me for classroom management involved in teaching a hands on course such as 
Technology Education. 
SA A u D SD 
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Directions: For each of the items listed in part two, provide a brief and concise answer in 
the space provided. 
Part Two 












20. Briefly, describe how the cooperating teacher integrated different instructional 
strategies to teach different content for Technology Education. 
21. What recommendations would you make to enhance the student teaching 
experience of Old Dominion University Technology Education students? 





Old Dominion University Technology Education Graduates Opinions of Their 
Cooperating Teachers 
June 12, 1998 
Dear Technology Education Graduate, 
This letter and accompanying questionnaire is being sent to all graduates of 
Old Dominion University from August 1993 to June 1998 who have received degrees 
in education with a program of studies in Technology Education. I am seeking your 
assistance in a study to determine the effectiveness that cooperating teachers from 
your student teaching course had in preparing you for teaching Technology 
Education. This study is also required in partial fulfillment of the requirements for 
my Master of Science in Education degree. 
As a graduate of the program, you are presented with the opportunity to make 
comments and suggestions on the student teaching experience that is required by all 
Technology Education students of Old Dominion University. Comments and 
suggestions by you on the effectiveness of the cooperating teacher upon preparation 
for teaching Technology Education are also provided. 
Please take a few moments to complete the questionnaire, which is divided 
into two sections. The remaining phase of this research project cannot be completed 
until the questionnaire responses .are analyzed, so your participation is critical to its 
success. Please return the completed questionnaire in the self addressed stamped 
envelope provided by July I, 1998. If you have any questions regarding this survey 
or its purpose please feel free to contact me at the number listed below. 
Thank you for your cooperation. 
Sincerely, 
Mark V. Crenshaw 
509 Beacon Road 
Portsmouth, VA 23 702 
(757) 445-4816 (Work) 
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Old Dominion University Technology Education Graduates Opinions of Their 
Cooperating Teachers 
July 1, 1998 
Dear Technology Education Graduate, 
On June 12, 1998, a letter and accompanying questionnaire was sent to all 
graduates of Old Dominion University from August 1993 to June 1998 who have 
received degrees in education with a program of studies in Technology Education. At 
this time, I have not received all the responses. I am seeking your assistance in a 
study to determine the effectiveness that cooperating teachers from your student 
teaching course had in preparing you for teaching Technology Education. This study 
is also required in partial fulfillment of the requirements for my Master of Science in 
Education degree. 
As a graduate of the program, you are presented with the opportunity to make 
comments and suggestions on the student teaching experience that is required by all 
Technology Education students of Old Dominion University. Comments and 
suggestions by you on the effectiveness of the cooperating teacher upon preparation 
for teaching Technology Education are also provided. 
If you have returned the completed questionnaire, please disregard this 
reminder. If not, please take a few moments to complete the questionnaire, which is 
divided into two sections. The remaining phase of this research project cannot be 
completed until the questionnaire responses are analyzed, so your participation is 
critical to its success. Please return the completed questionnaire in the self addressed 
stamped envelope provided by July 20, 1998. If you have any questions regarding 
this survey or its purpose please feel free to contact me at the number listed below. 
Thank you for your cooperation. 
Sincerely, 
Mark V. Crenshaw 
509 Beacon Road 
Portsmouth, VA 23 702 
(757) 445-4816 (Work) 
